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Personal Reflection #1:  Teaching Activities
List 3-5 things do you do as a teacher to positively impact “learner thinking and behavior.”
1.

2.

3.

4.

5.
Personal Reflection #2: Sharing of Stories
a) 
Briefly describe one idea you received from your partner or small group
b)
Articulate one way that you might incorporate the idea into your teaching?

Commitment to Act:  
List at least two ways you intend to enhance your teaching, based on our work together today:

1)

2)

3)
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Selecting Instructional Methods

Instructional methods or strategies are the tools used to direct the learners' activities toward achieving desired goals and objectives.  The success of an instructor in using each tool depends on how appropriate the tool is for the intended outcomes and learning group, as well as on the skill with which the instructor uses the approach. In most sessions a variety of teaching strategies should be employed. 
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Techniques Used in Classroom Settings
Techniques used in the classroom (or to supplement) classroom teaching can be divided into four groupings based on immediate purpose.  Some examples are provided for each category.

Attention Grabbers – These techniques open up a topic, grab the learners’ 
attention and help them to focus on the issue under study.

· Openers set the tone for the session – examples include session objective; cartoon, chart/ graph, quotation, personal anecdote, rhetorical question, challenge to group, dramatic action

· Video Clips - short excerpt of video from a longer production – use when words are not enough to stimulate appropriate discussion (professionalism & interpersonal skills)
· Brainstorming - encourage learners to think broadly about possible issues or problem solutions; the objective is to generate many ideas in relation to addressing a challenge. 

· Closers - can add to the impact of the session; help ensure that the learners have gained the key learning points, connect learners to what comes next or gain a commitment for how they will apply learning in the workplace.
Skill Builders – These techniques are used to help learners gain their initial awareness and knowledge in relation to a topic, and/or to build the core skills required to accomplish tasks related to the core competencies.  

· Formal presentation - widely used to help promote acquisition of knowledge (15 min. max)
· Independent use of written or technology-based materials – efficient, effective if learners actually use the materials and they are at the correct level for the learners

· Use of cases – cases help learners see the real world practicality of the knowledge taught and move the learner toward application of knowledge gained, need to actively engage learners in discussion of the cases

· Role play – very useful in acquiring interpersonal and communication skills, requires clear tasks for all “players” and an instructor comfortable with the technique

· Models, live and computerized simulation – expensive but very engaging in helping learners develop spatial understanding and technical skills

· Multiple Station Teaching/Learning Exercises (Teaching OSCE) – works best with small groups (16 or fewer, with more than 8 suggest rotate in pairs) - allows focused one-to-one teaching with multiple learners in a relatively short period of time; can focus each activity on a specific objective; very complex with a large group of learners

Catalysts – These techniques are used to stimulate active learning in small or large groups and are often used to ensure that learners are interacting with the concepts presented and with each other.

· Progressive disclosure cases – each learner makes decisions at every point in the case – to encourage active learning and problem solving

· Quizzes, games, polls, audience response systems – all used to focus learners’ attention, or to help gage their level of knowledge or current awareness/attitudes on a given topic.
· Small group activities - help learners exchange ideas, apply knowledge and practice problem solving; requires clear, relevant tasks and skilled debriefing of tasks for maximum benefit
· Think-pair-share - a rapid method to engage a medium sized or large audience in thinking about a topic of interest, particularly sensitive areas.  Learners are given a stimulus and asked to think for a minute or two, share with a partner and then debrief in large group
Intensifiers – The skilled instructor uses these techniques to encourage learners to greater depth of awareness and knowledge and intends to encourage positive change within the learner, and in their practice performance.

· Narrative and Reflective Writing - use of creative writing to explore issues – generally begins with stimulus material (visual, auditory, written) and learners are asked to respond in writing (sometimes these exercises allow other art forms – poetry, drawing, collage, clay sculpture) – takes learners to deeper affective levels (professionalism, personal development, etc.)
· Problem-Based Tutorials – constructivist approach to learning  - The basic process has three steps 1) group identifies learning issues for the given problem, and assigns an independent data-gathering task to each participant, 2) the participants work independently to gather the assigned information, making use of a variety of resources, 3) group meets again to share information, re-examine the problem and propose solutions. No advantage for gaining knowledge
· Learner Presentations – used to increase self-reflection and self-awareness about any topic of interest; increase learner confidence in discussing key issues with colleagues; promote knowledge of relevant resources.
· Debriefing – used to expand student learning related to an activity; a superbly done debriefing can move individuals from initial to increased awareness, and toward a commitment to act/change.

· Facilitation: This technique underlies effective debriefing and discussion portions of any teaching session. It purpose is to enhance effectiveness of small and large group discussion; to assist learners to gain personal awareness in relation to any issue; to assist learners in effective interactions with each other so that they learn from each other
· Commitment to Act or to Change - At the end of a learning session, participants can be asked to write down one or more action they will take or changes they will make as a result of what they have learned during the session. This is used to extend the impact of the session from the classroom into the home setting for each learner and to increase the chances that learners will make a positive action or change.

Trackers – These tools are used to track learners across time and encourage continuing growth.

· Journal – ongoing collection of writings

· Portfolio – collection of a variety of selected learner-generated products

· Reflection and Self-Assessment – periodic review of own progress toward goals, often accompanied by an individual learning plan
Small Group or Paired Activity

	Category of Technique and Purpose
	Our Stories - a time when a technique was used or experienced that was effective in promoting learning

	Attention Grabbers - open up a topic, grab the learners’ attention and help them to focus on the issue under study
	

	Skill Builders - used to help learners gain initial awareness and knowledge in relation to a topic, and/or to build core skills
	

	Catalysts - used to stimulate active learning in small or large groups and to ensure that learners are interacting with the concepts presented & with each other
	

	Intensifiers - encourage learners to greater depth of awareness and knowledge and promote transfer of learning into behaviors
	


